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CHAPTER I 
IJr.rRODUCTION 
"The pursuit of learning beyond the boundaries of 
one's own colllllUnity, nation, ·or culture is as old as 
learning itself. It stema trom the human capacity for 
curiosity and adventure. It reflects the ability of 
human beings to communicate with each other at varying 
levels and with varying sop~tication across the barriers 
of social particularities."~ 
In September 1956 a small group of foreign graduate nurses 
enrolled at Boston University School of Hursir>g ~·or special 
courses designed to ctfer them experience in both academic and 
clinical nursing. These students were sponsored by the Inter-
national Cooperative Administration, a semi-autonomous unit in 
the State Department, and had been selected by their respective 
governments to study abroad because they " •••• were specialists 
in their fields".~ The International Cooperative Administra-
tion educational program is directed 
" •••• toward the training of those who will teach 
others, and ita primar7 purpose is to provide for the 
preparation, observation and study of nationals who will 
then contribute to the over-all development programs 
agreed upon bJ the foreign gover.gments and the Internation• 
al Cooperative Administration."21 
1/bUBo!a, Cora, Foreiga Students and Higher Education in the 
~nited States. American Couno11 on Education, Washington, D.~, 
19!6, p. 1. 
2/United Nations Educational, Scientific and Cultural Organiza-
tion, Study Abroad: International Sandbook of Fellowahppa, 
Scb.olarshlpa§ Educational Eicbinge, Volume 8. U'WSCOL aria, toss-57, P. ss. - - ·--- ~·------ -----
!/Ibid., p. 1. 
·- -- ··-- ·~· ·--~- ~- . ~- -·-- ·-· -· - ~-" ~-- ·-·--. 
-1-
The arrival of the foreign student group at Boston Uni-
versity nearly coincided with the rush and confusion of regis-
~ tration; as a result, they were catapulted into many situations 
dEtm&nding rapid adjustments of cultural m d educational na'._unh 
Of primary significance during this period of adjustment, 
was the lack of opportunity for pre-registration academic con-
ferences to determine the individual differences. needs and 
expectations of the students. In addition, cooperative plan-
ning of the program of study bJ faculty advisor and student at 
the time of registration itself, was prevented by the low degree 
ot competency in English which was characteristic of the entire 
group. 
The importance of a language problem cannot be minimized, 
tor it is well known that interpersonal relations, as well as 
the whole educational process. is mediated by the ability to 
communicate. DuBois says, 
"The degree of command or English which a foreign 
student brings with him and acquires during his sojourn is 
indubitably one of his moat significant skills, and at the 
same time a symptom of his capacity to understand and to 
deal with the American environment, particularly the 
highll4v~rbal1zing environments of colleges and universi-ties., -' 
Several of the students recorded in pre-arrival information 
data that their English was "fair"; but at the time of per-
formance, it was apparent that while the students could use 
single words of factual natuz•e, their ability to comprehend and 
~p. pit.,,p. 82. 
2 
to verbalize in abstractions was minimal. Because or thia 
situation, the atudenta were incapable of conveying to thei~ 
~ teachers any information about personal goals. Consequently, 
it was not possible to determine whether student goals were 
similar to those of their respective governments, unrelated to 
government alma, or not formulated at all. 
The practical implications of the foregoing are clear. 
The teachers were unable to establish adequate interpersonal 
relationships to deteradne individual needs and expectat'ons 
as perceived by the students themaelves, until English pro-
ficiency had been improved through intensive study and drill. 
During the firet semester in pa~ticular, the program was 
necessarily consti'Ucted within the teaohtu•s' fraue of reference 
delineated by knowledge of government aima, professional 
experience of the students (as stated on application), teacher-
defined goals, and the practical experience of teaohlng in the 
past. The a tudent, the1~etore 1 was a part of the early leaming 
situation more as a recipient and observer than as a partici-
pant. Many educators have adviaed that unless the educative 
experiences are inclusive of and selected in terms of the goals 
or the learner, learning does not take place.Ei• §/ and 11 
5/Kell;y, Eirl c., "The Road We Muat Take", 8duoational Leader-!!!!E, (Februar;y, 1957), P• 286. 
6/Muraell, Jamea L., Paycholo'J, for Modern Education. W. W. 
lorton and Compan;y, Inc., Rew ork. 195~. P• 64. 
7/waetjen, Walter B., "Learning - How and in the Future", 
ldu~tlonal Leadership (Februar;y, 1957), p. 268. 
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Working as a part-time instructor with this particular 
group or international students during 1956-1957, the writer 
became interested in the achievement of' student-set goals in 
light of the multiple problema which required adjustments in 
both teaching and leaming processes. 
Statement of Problem 
This is a study to identify elements i~ the learning 
situation which in:tluenoed the achievement or goals that inter-
national students set for themselves. 
Justification of Problem 
The study was prompted by the writer's interest in the 
learning progress and adjustment to university life and study 
observed in the foreign student group. An imminent need to 
plan for a new group of international students suggested an 
additional valid purpose for the research. 
Changes in a program of study are, for the most part based 
upon evaluation of the previous program. "The student is the 
object of major attention"8/ it one proceeds " •••• on the 
hJPothesis that the most fruitful evaluation is that done by 
the learners themselves" .Y An examination of student opinions 
about their educational achievements may reveal strengths and 
wealmesaes in the program which ha'e implications for future 
8/Sand, Ole, Curriculum Study in saaic Nursin~ Education (First 
ldition). G. P. Putnam's Sons, lew York, 195 , p. 152. 
~Muse, Maude B., Guiding Learning Experience. Macmillan 
Company, New York, 1950, p. 845. 
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planning. 
Scope m d Limitations 
The participants in this investigation are nine(9) 
foreign students, who were enrolled at Boston University 
School of Nursing in September 1956. The study was conducted 
at the end of the ninth (9th) month of academic and clinical 
experiences. 
Certain limitations are inherent since the study involves 
foreign students. 
1. With their lack of proficiency in English, the 
students bad difficulty in adjusting to academic and 
clinical study and experience. Some had had formal 
training in the English language before coming to the 
United States, but this waa variable in kind and 
quantity; in most cases, it was an insufficient basis 
for conversational exchange. Upon arrival at Boston 
University, they were all enrolled in a class in which 
English was taught as a foreign language. At the end 
or the year, the communication limitation was decreased 
but still evident; therefore, the ability of the 
students to verbalize their goal achievements and to 
describe the perceived factors which influenced 
~ learning must be recognized as a limitation. 
2. It is generally understood that the foreigner is apt 
to be reticent in making comments about his host which 
may be interpreted as disapproving or critical. They 
5 
n •••• learn very rapidly through a dozen different cues 
the reasons for study here that are expected of them 
and that should be publicly avowed".W Just how much 
hesitation the students had in making comments during 
the interview, cannot be measured; however, the writer 
feels that this may have been a significant limiting 
factor. 
3. No attempt was made to organize data in terms of 
nationality grouping because the sample group was too 
small to subdivide. It was felt that such division 
would not have revealed valid findings. 
Preview of Methodology 
For the purpose of the research, a questionnaire, con-
structed by the author, was administered to determine the 
student's perception of personal goal achievement. This was 
followed by the use of a focused interview to obtain informa-
tion about elements which were perceived by the students to 
have been influential in the learning process. 
Sequence of Presentation 
. 
Chapter II contains a brief review of related literature 
and the philosophy of the writer regarding student-teacher 
relationships. In Chapter III, methods of research and the 
tools used to gather data are explained in detail. The results 
of data collection are tabulated and discussed in Chapter IV. 
!.Q/DuBois, Cora, op.! cit., p. -14. 
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Conclusions and recammendattona which evolve from the data are 
presented in Chapter v. 
., 
CBAPTBR II 
PHILOSOPH!' 
Of major concern not only to educators and psychologists 
but to people in general, are conditions and factors of work 
and study that cause maximum achievement. Signiricantly, under 
.some conditions, the learner is keenly interested, works with 
zeal, and realizes the acme of educational fulfillment; 1n 
.,another ai tuation, his attention ia passive, he works listlessly 
or With hidden resentment, and hie accomplishments are minimal. 
Muse aptly describes •arning as a process which takes 
place when equilibrium within tbe learner-environment system 
.has been provocatively disturbed. The resulting imbalance 
which m&f be caused by tensions or atresaea both within the 
l8 arner and from hia environmeni; brings about interactions 
which will continue Wltil his p\U'poaea have been satisfied and 
his equilibrium baa been restored.!/ 
Teachers are cognizant that not all disequilibrium is edu-
cative• Spontaneous impulses, highly energized needs and wants, 
.and ill-detined drives which are characteristic symbols of 
energy displacement, may indeed be specifically miseducative. 
1/MUse, Maude B., Guiding Learning !xperience. Macmillan 
Company, Jew York, 195o, p. 135. 
-a-
Unless they "~~··are translated into effective purposes they 
may prove so overwhelming as to result in resigned acceptance 
of personal inadequacy, or in all-out effort to regain equil-
ibrium regardless of method or the cost to self or otherau.Y 
Transmutation of the miaeducative needs and impulses of 
students into operating goals mA7 take place in one of two war•·· 
First of all, m d all-too-often, the teacher constructs and 
assigns the goal or purpose for learning and makes it dicta-
torially clear that ~he student is to accept it. This method 
of teaching is based on the assumption that subject matter 
taken on authority is educative in itself; that is, when the 
teacher• s goals have been reached, the student JIIWit assuredly 
be educated. 
The second and by far the moat educationally sound method 
ot transmutation or needs into goals is by continuous inter-
action between the teacher and ~tudent. Mod•rn definitions of 
teaching include not only delineation or duties, but also recog-
nition or the learner as a participant in the activities or his 
teacher~ The faculty at the University of Washington, giving 
thought to formulation or course objectives, listed as the 
first step, the necessit7 to study the learner to determine his 
background, his present needs, and future expectation&. Parti-
cular recognition was given to the principlesthat " •••• learning 
~ takes place more effectively when a student is ready to learn 
(and that) "a purpose selected and/or accepted by the learner 
· .2 7MuH.~:, MaudeB., op. cit. , p. 136 
9. 
ia an important element in physiological and psJchological 
readiness to leam".Y Burton explains further: 
"Not all pupil purposes are worthy, nor will pupil 
purposes alone lead to all necessary learning. Neverthe-
less, a purpose originated or whole-heartedly accepted 
by the learner is an indispenaible aspect ot all learni9& 
situations. Without it, learning does not take place."~ 
It is not uncommon tor the student to begin a learning 
experience with disorganized, poorly-defined "felt needs and 
wants" which are capable ot press~~ him into ill-considered 
random activities. On the other hand, these needs " •••• may 
serve to energize valuable educational motives provided response 
can be delayed until rational purposive reactions are possi-
ble".§/ 
B7 the akilltul staging or learning situations which 
1) :requisition " •••• latent interests, challepge curiosity, or 
arouse new enthusiasms •••• ",!/ 2) open certain channels of 
action through which the constant pressure or needs can dis-
charge itself, and 3) give assurance to the student that he is 
accepted " •••• no matter what he utters, and understood whatever 
bis att1tude •••• n!/ the teacher lends assistance to purposive 
learning. 
Vsand, Ole, CUrriculum Studz in Basic Nursin~ Education (Firat 
~dition). G. P. PUtnam's Sons, lew York, 195, p. 54. 
4/Burton, William H., The Guidance ot Learniy Activities 
fseoond Edition). Appleton-centu~-crotta, Inc., lewYori, P• 1~ 
.2/Mu.se, llaude B., op. cit., p. 136. 
!(Ib1'!"• p. 139. 
Foster and Stewart, 
10 
Additional support to thia kind of learning is rendered by 
continuous, participatory evaluation in which the pupils are 
' helped to evaluate themselves and their efforts in relation to 
their ai:ma. Period! c examination of progress is beneficial to 
both the instructor and the learner: it allows the former to 
re-direct her teaching if the need is indicated, and it affords 
the student opportunity to realise progress toward goal achieve• 
ment. 
If there has been effective interaction in the classroom, 
terminal evaluation will have considerable significance. The 
information derived can reveal 1) the " •••• learner's own 
capacity for self judgment and self guidance •••• ",~ 2) the 
degree of goal achievement by both student and teacher, and 3) 
implications for tuture planning. 
The foreign student.--A reTlew of literature discloses that 
very little baa been written ab~t foreign nurses in this 
country. The investigator, therefore, turned to written 
materials about the foreign student in America. The number or 
foreigners studying in the United s-tates has increased 300 
per cent during the past twenty years, 11hile the enrollment of 
American students baa increased but slightly more than 100 per 
cent cbring the same period. Therefore, the impact of inter-
n& tional students on our campuses is a formidable one. 
With the continuing influx of students, educators have had 
P.:rse11, James L., Psychologz for ~darn Education. ~. Borton and Company, Inc., lew ~rk, 1962, p. 530. 
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to come to grips with the manr problema which have been pre-
i sented. 
"Quantitative increases are inevitably associated 
With diversification or interests. In other words, the 
more people who are involved in an activity, the greater 
is the likelihood that various goals and purposes will 
find express0Qn as long as freedom is granted for their expression."!/ 
It is not surprising that goals and motives should be 
varied and often conflicting, because there are man7 strands in 
the fabric ot cross cultural education. 
"The field or foreign atud7 is not only inherently 
complex, it is also beset by special pleading, inadequate 
knowledge, hidden motives, and the vague, or if8~ctical 
goals or both its proponents and antagonists."~ 
For example, the United States government is concerned that the 
students it sponsors acquire not onl7 a deeper but also a more 
appreciative understanding of this country. Aware of the 
possibilitJ of restive and critical attitudes during post-
return readjustment, W1ich mar be engendered by an academicall7 
sponsored overview ot American eulture, some foreign countries 
de-emphasize the educational purpose of study abroad. More 
typical is the single aim: traintng in skills that will have 
value to the native country upon return or the student. 
The foreign students, themaelves bring " •••• a wide range 
or publicly avowed, privatel7 admitted, and even unconscious 
motives and expectations ••••"• !!/as well as varied eduoa-
9/DUBola, Cora, 
lJni ted S ta tea • 
D. c., 1§56, P• 
!Q/Op. cit., p. 11. 
. _ -"'"·=' lz±/I bid·~:: . P~'" .. ~~· .. ~· .. . .. .. 
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tional and cultural backgrounds. Their private objectives 
may very well be identical with those of their own country; 
more often, however, their goals are as varied as are their 
backgrounds. For example, DuBois mentions students who are 
curious about world powers and have the desire to travel; who 
are motivated by an intense desire to acquire new skills; and 
those who think of an opportunity to study here as the first 
step toward possible emigration. 
Whatever their aima and goals, and variable as they may 
be, motivation is usually extremely high, and student achieve-
ment is commendable. 
"The a·cademic perforuance of foreign students as a 
group in American colleges and universities1Bqmpares very ravorabl7 with that of American students." ~ 
When a student from abroad, e~pecially from a non•English 
speaking country, comes to studJ in the United States, he has 
an immediate need for orientation to life in America and to 
·life in the educational institution. No matter what his past 
experience has been with Americans abroad, or with literature 
or movies, he is a stranger in a new land, usually bewildered 
and confused. His subsequent period of orientation to America 
and his experiences as a student are characterized by stages of 
adjustment and readjustment between his own sets and American 
actualities. 
~Cieslik, Edward C.·, The Foreign Student in American ~leges. Wayne University Preas, Detroit, 1955, P• !30. 
.. . ... ~···~. . ~ 
~·---~·-·-·- .. 
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Although this adjustment cannot be sharply demarcated, 
arbitrarily defined, nor given absolute time spans, foreign 
student advisors have recognized certain particularities which 
DuBois describes as follows: 
1. Spectator or stranger phase: characterized by psy-
chological detachment from the new experience. During 
this period, the stresses or adjustment are super-
ficial, but the observer notes manifestations or con-
siderable nervous tatigue resulting from the frustra-
tions involved in neither tully understanding nor beiqs 
able to express oneself in an unfamiliar language. 
2. Adaptive or learning phase: typified by active 
involvement in the problems or adjustment to the lite 
or the host country. Stresses are felt most acutely 
during this phase aa the stranger becomes emotionally 
engaged in the network of values, customs, and habits 
prevalent in this country. 
3. Coming to terms phases characterized by either 
marked positive or negative attitudes or by objective judgments of the host country. It sets in when the 
adaptive issues raised tor the individual during the 
preceding phase are brought into equilibrium. 
4. Predeparture phase: characterized by the attitude 
held by the individual be.fore he leaves the host 
country. This is the period when he suddenly sees the 
host country and the period of stay in it with an 
altered perspective. Evaluation takes place, an4 
realistic oomparisona with the native country are 
made, which may result in anticipatory feelings or 
appreh~~~on about his reception by peers and 
family.~ · 
The challenge presented instructors to support their 
foreign students through all pbaaes of adjustment is enormous. 
Yet this is a requirement if achievement and the accompanying 
satisfaction is to be realized. 
Acknowledg1ng.the fact that the numbers of foreign 
~DuBois, Cora, op~ ,cit.,.pp. 67-69 
14 
15 
_....., _ _. -·~ ·~: -·-· 
...._ . ,. 
students coming to study in the United States is ~creasing, 
educators are broadening their interests in methods of teaching 
which will ~lp these students reach their goals, and in evalua-
tion practices which, by their indication of strengths and 
weaknesses in the present programs, have implications for the 
future. 
/ 
, 
CHAPTER III 
ME'l'HODOLOOY 
"If we want to know how people feel: what they exper-
ience and what they remember, what their emotions and 
motives are like, ~qd the reasons tor acting ,as they do--
wbJ not ask them?"!/ 
In recent literature, the value of the student's opinion 
bas received increased attention. San~ and Muse!/ both 
acknowledge the importance of intoration which students them-
selves may contribute about learning experiences and·outcomes. 
According to Heidgerken!l there is a lack of research in this 
method of tact-finding, whicb she reports favorablT in her 
study of atudenta' evaluation ot teachers. A belief in the 
student's abilit7 to think of herself as she is related to the 
learning situation, and to objeotivelJ evaluate what she has 
both contributed and received, ia generally accepted by many 
educators.~ and!/ 
1/ d. w. Allpor~. (As cited in Jahoda, Marie, Morton Deutsch, 
and Stuart w. Cook, Research Methode in Social Relations; Part 
One: Basic Research. The Dryden Preas, lew York, 1954, p. 152. 
yaand, Ole, op. cit., p. 152. 
!JMuae, Maude B., op. cit., p. ~52. 
4/Heidgerken, Loretta E., The RUrsiEJ Student Evaluates 
i.eachera. J. B. Lippincott Company,~1ladelph1a, 1952, 
Her 
p. 28. 
5/Merton, Robert K., Marjorie Fiske, and Patricia L. Kendall, 
'lf'h.e Focuaed Interview. The Free Preas, Glencoe, Illinois, 1956, 
p. 173. 
6/Ingmire, Alice, "student and Teacher Share the Evaluation 
tf'roceas", Nursing Outlook _(~~!?l!• .. -!~55)_, .. 3:156, p. 156. 
~=-~-·.J:.::,;_";:,.;·~--·~.-:::::.::::;.:;.":.' ... ;::_::::;: _ _:_·_.2?£__ ., :>k ···--·--·---- - -~---·~-··---
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The probability of changed attitudes because of insight 
which comes with learning, may be a limiting factor in the 
student's recall; also, emotional fixations and primacy of 
supporting self-esteem cannot be overlooked as limitations.Z/ 
Yet, experience has shown that if the student understands and 
accepts the purpose of tools which seek her opinions, she will 
be sincere in her replies.~ 
Since the review of literature supported the writer's 
belief that the " •••• present or past behavior of any person is 
a type of •tact• which he himself is in a uniquely favorable 
position to observe"!!/ it was decided that the students' 
opinions would have value in the research. 
THE PARTIOIPAN'rS 
The nine participants in this study were graduate nurses 
from Iraq, Formosa, Uruguay, and Paraguay. Their experiential, 
educational, and cultural backgrounds were varied in both 
qualitative and quantitative respects. All were in the same 
academic and clinical classes ~uring the first semester of 
1956-1957, and with a few exceptions, all classes were 
!/DuBois, Cora, op. cit., p. 126. 
8/Bingbam, Walter Van Dyke, and Bruce Victor Moore, _H_ow~t·o~ 
rnterv1ew (Third Revised Edition). Harper and Brothers PUbli-
shers, lew York, 1941, p. 250. 
9/Jahoda, Marie, Morton Deutsch, and Stuart w. Cook, Reaearch 
~ethoda in Social Relatione Part Ones Basic Research. The 
Dryden Press, New York, 1954, p. 169. 
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orientation•tocused and were structured to meet the immediate 
needs emanating from the low pro~icienc7 in English. During 
~ the second aemester, the students attended classes with 
American students who were studying on the baccalaureate level, 
as well as classes which were primarily planned for foreign 
students. Their clinical experience was orientation-centered 
and observ•tional in the fall semester; by February 1957, 
however, they were having supervised experience in selected 
areas in a large (900-bed) diapostic, research and teaching 
.hospital. They were rotated through medical, surgical, and 
orthopedic services according to nationality grouping. Three 
instructors were with the students during the sixteen hours 
per week clinical experience. 
Continuous close contact with the group of students 
indicated that, at the end of the second semester, their abili-
tr to express themselves in terma or factual knowledge and in 
casual conversation was improved; however, it was also apparent 
that the ability to read, interpret, and to write those inter-
pretations in the abstract, was seriously limited. 
At the beginning of the second semester each student in 
. the group was asked to submit to the writer the goals ahe had 
formulated which were related to both academic and clinical 
- '-"•· 
learning experiences. The members of the group were also asked 
at this time if they would participate in a stud7 concerning 
their learning experiences and goal achievement. The7 expressed 
interest and willingness to take part in the investigation. 
. ~ ~ ·---' " ---- ---~ .. 
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TOOLS 
The following tools were employed for data collection:. 
1. A questionnaire, conatructed by the author, which 
sought the student•s opinion about achievement of her 
personal goals and inquired about personal data 
2. A focused interview 
Questionnaire.--The questionnaire is viewed with consider-
able disdain by one investigator as the method which 1& moat 
often employed by neophytes in reaearch.!Q/ However, several 
advantages are inherent in a qpestionnaire if constructed on 
tbe basis of the essential criteria: " •••• a) the ability and 
b) the willingness of the persons approached to make reliable 
answers •••• " : ll/ 
1. It can be administered to a large number of people 
simultaneously. 
2. It places leas pressure on the subject for a response 
than does the interview method. 
~. It allows for easy tabulation of data. 
The author sought to determine bJ use of the questionnaire, 
how the student perceived her achievement in terms of the goals 
she, herself 1 bad formulated. Another foreseen function of this 
lOlih!tney, Fi=ederiok Lamson, The Elements of Research (Third 
l4ition). Prentice Hall, Inc., lew fori, 1956, p. 146. 
!!fop. cit., p. 141. 
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in•trument was to suggest a point of departure at the time of 
interview, which, according to Whitney!!/ is its most valuable 
service. 
The tool (see Appendix) was constructed with the view that 
explicit directions would be given at the time of its use, 
because of the students' language problem which has been des-
cribed previously. On the .first part o.t' the cp estionnaire, 
the students were asked to rate their outcomes of learning--
Knowledge, Skills, and Appreciations--in the area of direct 
and indirect patient care. 
The second part o.t' the questionnaire provided for written 
answers to specific inquiries about professional preparation 
and experience, educational background, and title of profes-
sional position held before coming to the United States. 
The intelligibility of the questionnaire was tested by 
administering it to two (2) graduate nurses. 
Presentation of the tool was at a group conference. The 
students were told that the data collected would be used as a 
"point of departure" at the time of personal interviews which 
were to follow on the next day. The term "goal" was defined 
so that the entire group would have the same understanding. 
Detailed directions about how to complete the questionnaire 
were given by the author, and interpretation of words not com-
prehended by the students was given when requested. 
12/tbta., P· 144. 
--
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Focused Interyiew.•-This tJpe of interview is inherently 
flexible and, if used properly: 
" •••• helps to bring out the affective and value-laden 
implications or the subject's responses and to deter-
mine the personal significance of her various atti-
tudes •••• It achieves its purposes to the extent that 
the subject's responses are spontaneous rather than 
forced, are hlghly specific and concrete rather than 
diffuse and general, are f!el,t -revealing and personal 
rather than superficial,"~ 
The characteristics and criteria of an effective focused 
interview as outlined by Merton et al, were accepted by the 
writer.W 
Oharacteristios of the focused interview: 
1, The interviewees are known to ~ve been involved 
in a specific situation. 
2, The interviewer baa previously analyzed the signi-
ficant elements, processes and total structure or 
the whole situation. 
3, On the basis of this analysis, the interviewer has 
constructed an interview guide whiah delineates 
major areas or meaning and the criteria for 
determination of relevance of collected data. 
4. The interview is "focused" on the subjective 
experiences or persona exposed to the pre-analyzed 
situation and offers opportunity to discover un-
anticipated reaponaes to the situation, thus 
giving rise to new hypotheses. 
Criteria of the focused interview: 
1. "Range: the interview should enable the inter-
viewees to maximize the reported ranges of evoca-
tive elements and patterns in the stimulus situa-
tion aa well aa the range of responses. 
2. Specificity: the interview should elicit highly 
!!/IabOda, Marie, Morton Deutsch, and Stuart W, Cook, op. cit., 
p. 175. 
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specific reports or the aspects of the stimulus 
situation to which interviewees have responded. 
3. Depth: the interview should help interviewees to 
describe the aefect1ve, cognitive and evaluative 
meanings of the situation, and the degree of their 
involvement in it. 
4. Personal contt;Xt: the interview should bring out 
the attibutes and prior experience of interviewees 
which endo-5~t he a1tuat1on with these distinctive meanings • "~ 
In the focused interview, the unstructured or semi-struc-
,tured question " •••• leads to specirio!ty of comment, invites 
;Spontaneity, can be readily adapted to elicit depth reports, 
and, is a means of obtaining a wide range or comments".W 
A framework or questions !a used bJ the interviewer, but 
the manner in which questions are asked and their timing is 
. le rt largely to his discretion. 
Pre-Interview Analysis.--The author was thoroughly familiar 
with the learning situations in which the students were involved 
throughout the year. On the basis of observation and experi-
ence with the students, and information derived from literature 
related to common problema of foreign students, a plan for the 
interview was constructed: 
1. Explain the plan and purpose of the interview. 
2. Define the roles of the interviewer and interviewee. 
3. Help the interviewee to feel at ease and ready to talk. 
115!ierton. Roliert K., Marjorie Fiake, and Patricia L. Kendall, 
· i;p-.-- cit. , p •. 14 • 
. !!/Ibid., P• 53 
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4. Introduce data from the questionnaire as a point of 
departure. 
s. Explore with the interviewee the following areas for 
possible location of &laments which influe~ced 
learning: a)the student herself; b)academic and 
clinical experiences; c)methods of teaching; d)inter-
personal relationships; e)nursing in the United 
States; f)other. 
The Interview.--The interviews were p~earranged to take place 
1D a private place at a time which waa convenient for the 
interviewees. Approximately one· .. (.l) ho'I.U' was needed tor each 
interview. Throughout the time, the interviewer made an 
attempt to help the interviewee 
" •••• to aee heroselt" as a witness to her own experience who 
is being given the opportunity to testify in all perti• 
nent detail rather than to see herslet as an experimental 
guinea pig taking a teat of me110:ry. Furthermore, slnoe 
it is she who has had the experience she alone is in a 
posit~g~ to be helpful to others who are yet to have 
it." "!::!.1 
The data from questionnaires and interviews will be 
systematized and analyzed in the following chapter. 
!!/Merton, Robert K., Marjorie Flake, and Patricia L. Kendall, 
op~ cit., p. 173. 
CHAPTER IV 
PRESENTATION AND DISCUSSION OF DATA 
All of the data reveal the significance to this sample 
group of the low competency in English. Diversity of back-
. grounds, inadequate educational preparation, and the many 
particular expected problems of students, are dwarfed by this 
one factor. Over and over again, by the required repetitious 
explanations of how to complete the questionnaire, and by re-
phrasing of questions in the interviews, the writer was made 
aware of the many ramifications of this handicap. So signifi-
cant is this factor, it seems almost trite to discuss it. The 
interviewer and interviewee, understanding its importance, did 
not emphasize it at the time of the interview. However, the 
deterrent effect on learning achievement is suggested by 
student comments: 
"I didn't say anything in class. I observed many things 
and wrote many things on paper for the future." 
"I never spoke English with J1t1 classmates." 
"I was too ashamed of my English to ask questions in 
class." 
"If I could stay one mo·e year that would be good, because 
!!2!. I am starting to understand." 
"Some people didn't understand me. I couldn't speak; 
I could only feel and think. I needed to know they had 
confidence in me." 
Hesitancy to speak in class to clarify subject matter, 
~--'-'=~91~.!~1:-.~9--.~~-~hapg•-~~~~a in ___ ~Ou.R=!i_t_~-R~,I"e1on"l""_a=p_c;!,_ -~---P.~ _ 
isolation which some students imposedupon themselves when 
unable to counnunica te, all tended to reduce student-teacher 
~ relationships and to deny the student supportive American con-
tacts on both personal and academic levels. Although English 
classes were held throughout the year, the language problem 
maintained its significance to the time interviews were held. 
I 
Data in Table 1 reveal a wide diversity in the educational 
and experiential backgrounds of the sample group. 
Table 1. Educational and Experiential Backgrounds, ~nd Future 
Positions of Nine International Students 
Education Position Upon Return 
Student !Pre-Nursing ~ursi~~ Experience to (years) (years (years) Native Country 
3t 
Medical-Surgical 
A 9 16 Instructor 
Medical-Surgical 
B 11 4 4 Instructor 
Medical-Surgical 
c 6 3 14 Instructor 
Medical-Surgical 
D 7 4 10 Instructor 
Medical-Surgical 
E 6 3 14 Instructor 
Medical Nursing 
F 12 3 8 Clinical Instructor 
G 10 4 3 Surgical Supervisor 
Nursing Arts 
H 10 3 4 Instructor 
Communicable Disease 
I 10 3 6 Instructor 
Two of the students had only half of the twelve years of pre-
nursing education usual for American nurses. Only one had the 
equivalent. This was a matter of great concern to those 
- .. ~. ~!'-~9!!}J;,s"'_·!t~:!l·~~:::~t~--t§,l,"~J:". s_ev_~p. t.:?J.~_Y:ears p~e--~:u~s ing prep~- ~.c. -
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ration. One of them said: 
nwben I get back, the very first thing I am going to do is 
to tell my government that no one should be allowed to 
come to the United States unless she has had secondary 
school. We should try to have all student nurses go to 
secondary school.n 
One student was graduated from a collegiate school of nursing; 
the others who signified four (4) 7ears of nursing education, 
had three (3) years in a school of nursing, plus one (1) year 
of midwifery training. Two (2) students felt that their pro-
tessional preparation was inferior to that of American nurses. 
Two (2) students, (A and B) felt that nursing in their country 
was very nearly as good as it is here, because they " •••• have 
an American educated director of nurses". 
Table 2 aummarizea how the students rated achievement of 
their own goals related to direct patient care. The score 
values arbitrarily assigned were: "excellent" - three points; 
"good" - two points; "fair" - one point. 
Table 2. Goal Achievement Scores in Relation to Direct Patient 
Care and Indirect Patient Care {Administration and 
Teaching) As Perceived by the Students 
Total Direct 
Students ~tudent Patient Indirect Patient Care 
Scores Care Adminiatration • Teacn1ng 
A 20 7 7 6 
B 16 6 5 5 
c 9 4 2 3 
D 14 7 6 l 
E 14 7 6 l 
F 7 4 2 1 
' G 5 (No goals) 4 l 
H 6 (No goals) 1 5 
I 12 4 4 4 
T_Q~a~u-~-· .193 - ~. . . 
-
39 
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The respondents were not asked to identify specifically 
the goals other than by classification according to knowledge, 
skills, and appreciations. It the achievement of all goals 
related to direct patient care, administration, and teaching 
had been rated "excellent", the possible score for each would 
be nine (9). Thus, the possible total student score, it all 
goal achievements had been rated as "excellent", would be 27. 
Goal achievement as perceived by the students themaelves 
showed a wide range, with student A signifying 74 per cent 
achievement and student G signif7ing 18 per cent achievement. 
It is also significant that, although eight (8) ot the sample 
group are to return to their own countries as instructors, 
goal achievement in the area of teaching was less than in 
other areas. Only one (1) student (H) telt that goals related 
to teaching, (her particular interest), were more nearly 
realized than those related to the other two areas. This same 
student, however, gave herself a total score of six (6), or 
22 per cent attainment or her own set goals. 
While neither students G or H had set goals tor themselves 
in the area ot direct patient care, their greatest achievement 
was in areas related to their special interests: G - adminis-
tration; H - teaching. All other students signified their 
greatest achievement in the area ot direct patient care. 
One possible reason may be that this was the area in which 
the student could operate with a minimum of demand on her 
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ability to apeak in English. She was familiar with basic tech-
niques and with the climate of nursing because of previous 
~ experience, and her ability to transfer these skills even in 
·the foreign situation was greater than her ability to transfer 
other knowledge and attitudes, such as those related to culture. 
Therefore, she undoubtedly could learn by observation with 
some degree of ease. On the other hand, ward administration 
was uniquely American, and together with teaching, demanded a 
great deal of the student in terms of understanding and verbali• 
zation in English. 
A second possible explanation for a higher goal achievement 
in relation to direct patient care, is that it may have been 
easy to establish a relationship with patients in the clinical 
area. 
Although the relationship with patients was a source of 
encouragement, all students felt that they could not establish 
satisfactory interaction with head nurses and hospital staff 
·in the clinical field. They s~ated that they never felt they 
were making a contribution to the total ward situation. 
Several reasons were offered: 1) the students' limited ability 
to understand tecr.nical terminology, 2) lack of understanding 
. 
or student goals by the head nurses, 3) lack of recognition by 
the staff that they were graduate nurses, 4) confusi~n in the 
ward area caused by the large number of personnel, and 5) lack 
ot explanation in terms of the student's role in the total ward 
situation because the head nurses were too busy. 
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Some of the most frequent comments made about the total 
clinical situation were related to this lack of interpersonal 
relationships, and to the lack of continuity of day-to-day 
experience in the field. 
Realization of achievement of goals related to administra-
tion was based upon observational experience only. Student o, 
whose primary interest is in supervision and administration, 
gave herself a score of four <•>, or •4 per cent, because she 
"could not learn enough by watching". 
Several of the interviewees were handicapped with English 
to such an extent that the interviewer had to re-word the 
questions many times. Howe'"·er, the answers were freely given 
and to the degree that it was possible, the interview remained 
focused on the major points: student, academic and clinical 
programs, methods of teaching, interpersonal relationships, 
and nursing in the United States. 
The data reveal that many ot the elements affecting 
learning which have been deacribed by leading educators, are 
identified by the sample group aa having had considerable 
influence in goal achievement. (See Tables 3 and 4) The pri-
mary position given student-instructor relat~onships as an 
element which encouraged learning, in this study, is especially 
interesting because Cieslak, who studied the problems ot 222 
foreign students in the United States, reported that they felt 
the major strength in American collegiate society is the 
·----- _______ _. __ -
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Some of the most frequent comments made tt bout the total 
clinical situation We!•e related to this 1a ck of inter•personal 
relationships, and to the lack of continuity of day-to-day 
experience in the field. 
Realization of achievement of goals related to administra-
tion was baaed upon observational experience only, Student G, 
whose primary interest is in supervision and administration, 
gave herself a score of four {4), or forty-four per cent, 
because she "could not learn enough by watching11 , 
Several of the interviewees were handicapped with English 
to such an extent that the interviewer had to re-word the 
questions many times. However• the answers were freely given 
and to the degree that it was possible, the interview remained 
focused on the major points: student, academic and clinical 
programs, methods of teaching, interpersonal relationships, 
and nursing in the United States. 
The data reveal that many of the elements affecting 
learning which have been described by leading educators, are 
identified by the sample group as having had considerable 
influence in goal achievement. {See Tables 3 and 4) The pri-
mary position given student-,instructor rela tiona hips as an 
element which encouraged learning, in this study, is especially 
interesting because Cieslak• who studied the problems of ~22 
foreign students in the United States, reported that they felt 
the major strength in American collegiate society is the 
29 
relationship between professors and students.1/ "Friendli-
ness", "understanding", and "interest" were terms used by 
~ members of the sample group to describe this factor. Several 
comments illustrate the feelings: 
"We needed support, and the teachers supported us." 
"I can ask many questions here, because the instructors 
never embarrass students." 
"I have learned a great deal about teacher-student 
relationships and I will try to be friendly with my 
students at home." 
"I am going to have a better relationship with my students,. 
I saw how well it can work." 
"The teachers were interested in us - so we learned many 
things." 
I/Ciealak, EdWard c., op. cit., p. 137. 
Table 3. Rank Order Frequency of Factors Which Encouraged 
Goal Achievement As Perceived b1 the Sample Group 
Rank Order 
Factors Frequency 
Student-instructor relationships.................. 7 
Status of nurses in the United States............. 7 
Interpersonal relationships with American students 6 
Methods of teaching in clinical and academic 
programs..... • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 6 
Classes with international students only.......... 6 
·Classes with American students.................... 5 
Interpersonal relationships with patients......... 5 
Observation of head nurses, clinical instructors.. 5 
Supervision in clinical field..................... 5 
Trip to Chicago••••••••••••••••••••••••••••••••••• 5 
Orientation classes in academic program........... 3 
Recognition of student goals by instructors....... 3 
Houaing••••••••••••••••••••••••••••••••••••••••••• 3 
Assignments: a learning process.................. 3 
Professional background similar to American nurses 2 
Student-written evaluations••••••••••••••••••••••• 2 
Program planning with instructors................. 1 
Interpersonal relationships with doctors.......... l 
31 
Table 4• Rank Order Frequency- 0f Factors Which Hindered Goal 
Achievement As Perceived by the Sample Group 
Rank Order 
Factors Frequency 
Orientation to clinical fields too long, too 
boring. • • • • • . . • . • . . • • • . • . • • • • . • . • . • . . . . . . . . • . . . . . 9 
Poor interpersonal relationships with head nurses 
and staff in clinical area••••••••••••••••••••••• 9 
Language • ••• • •••••• • ••••••• ~. • •. • • • • • • • • • • • • • • • • • 8 
Lack of program planning with instructor......... 8 
Clinical program not individualized.............. 7 
Educational background inadequate................ 6 
Lack of recognition of student goals by instruc-
tors •• ~~·~·•••••••••••••••••••••••••••••••••••••• 6 
Total clinical program••••••••••••••••••••••••••• 6 
: Housing • •• • •• • • ••• • •• • • • ••••••• •. • •. • . • • • . . . . . . . • 6 
Overloaded with academic work.••••••••••••••••••• 6 
Considered a student nurse in clinical field..... 5 
Professional background•••••••••••••••••••••••••• 5 
Course examinations too difficult................ 5 
Total time in the United States not long enough.. 5 
Classes with American students••••••••••••••••••• 4 
Observation period with head nurses and clinical 
instructors too short•••••••••••••••••••••••••••• 4 
Student-written evaluation••••••••••••••••••••••• 4 
Classes with international students only......... 3 
Orientation classes in academic program.......... 3 
Assignments too long and difficult••••••••••••••• 3 
Methods ot teaching in academic programs......... 2 
Insecurity with American students................ 2 
Interpersonal relationships with instructors..... 2 
Interpersonal relationships with doctors......... 2 
A comparison of Tables 3 and 4 leads to the conclusion 
that some of the factors which encouraged goal achievement 
~ also hindered it. For instance, this generalization is appli-
cable to housing, which students indicated played a role in 
learning achievement in connection with language and social 
adjustment problems. There were mixed feelings about the 
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effect or living together in nationality groups, as all of the 
students did in the first semester. Three students stated 
~ that because they were in a dormitory, largely inhabited by 
Americans, they had continuous opportunities l) to speak in 
English and thereby to increase proficiency, and 2) to learn 
more about the American "way of lifeu. Two other students also 
welcomed the opportunity to practice conversational English, 
but disliked dormitory life. In the opinions of four students, 
isolation by nationality groups seemed to be fostered especially 
in the dormitory; they were sure that they would have learned 
to speak English sooner, if they had lived in private American 
homes. However, this suggestion was modified by the realiza-
tion that homesickness and loneliness might very well be more 
pronounced in such situations. 
Student comments were: 
"We should not live with the other girls from our 
country even in the beginning. Then we would learn 
to talk English quicker." 
"Talking English in the dormitory made it easier for 
me to take classes with American students." 
"I wanted to live with girls from my country. They 
could correct my English and interpret in my own 
language when I didn't understand assignments." 
"We were always together in our own rooms, and in the 
dining room; we never spoke English, except in class. 
I think I would have leamed more if my language 
problem had improved, but I didn't practice enough." 
"It is an individual problem. Perhaps by the second 
semester, I could have lived with some peL•son who 
was not from my country." 
The fact that interpersonal relations with American 
. ---- ---··· 
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students were established with ease, undoubtedly influenced 
the students' feelings about being in mixed classes. Some 
individuals appreciated this opportunity; others accepted it; 
and one student was challenged by the contacts. 
"I wanted to learn what American students learned." 
"The university can't have classes just for us." 
"I found that I was equal with American students even 
though I didn't say anything in class. I took the same 
examination and I felt proud that I could." 
Appreciation of the inst~lc~ors• awareness of language 
problems is recognized in the comment of one student: 
"Some of the teachers remembered we were there, and 
lectured and explained slowly." 
Security of understanding and freedom to make mistakes in 
class were the two most frequently expressed reasons for pre-
tarring classes with international students only. 
"I didn't always like classes with American students. 
They cannot even imagine our problems, so I didn't speak 
in class." 
"I was afraid to speak because my education was less than 
theirs." 
Orientation to the clinical field was most frequently 
mentioned as a deterrent factor in goal achievement. The 
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students used the terms "boring", "too long", and "unnecessary", 
to describe their feelings. Also stated, was the feeling that 
orientation to each new area did not take into considerations 
that the students had worked in large hospitals in their own 
countries. 
Related to these factors was the criticism that the 
.• 
foreign students were treated like student nurses. 
"We graduated from a good school of nursing, then we had 
to come here to do students' work, like baths and getting 
patients out of bed." 
"We wer•e tired of orientation. We were treated like 
students and almost had to .forget we were instructors." 
"I came to learn something new - not to be a student 
nurse again." 
"As much orientation to a hospital is not necessacy for 
graduate nurses." 
Specific identification of the persona who caused them to feel 
like student nurses was not made; however, since both program 
planning and assignments in the clinical areas were mentioned 
as related factors, instructors as well as head nurses may 
have been implied. 
Seven of the students commented on the status of nurses. 
Several expressed genuine surprise at the fact that their 
opinions about patient care had been solicited by doctors in 
the clinical situation and by doctors who had lectured in the 
class room. At conferences attended by all members of the 
health team, comments of foreign nurses were both requested 
and respected. Another aspect of this factor was revealed by 
the students who remarked about the national nurses' convention 
at Chicago: 
"It was good to see nurses making important speeches in 
such a large place." 
"The trip to Chicago was a wonderful thing. There I 
observed how well nurses work together in your country. 
The organization was a big job, and I felt proud that 
nurses could do it." 
35 
nurses, whom they observed to be well accepted and respected 
by the public, would be a source of encouragement and support 
to them when they returned to their native countries. Two 
students expressed the belief that because new ideas and 
knowledge which they wanted to present at home, were derived 
from American nurses, their acceptance would be more probable. 
An interesting concomitant to the matter of status was 
the concern, expressed by several students, that their opinions 
might not be accepted by nurses and other health team members 
at their own hospitals, because 1) nurses do not ·have status 
with doctors and with the public, or because 2) they fear 
lack of status with their peers. Comments about this 
included: 
"I want to help nurses to become more important in my 
country. It is not a profession yet, but I don't know 
who wi 11 listen to me." 
"If I suggest anything new, the supervisor will be angry. 
So, I will say nothing." 
"I want to help nursing in mr country. I think about it 
all the time, but I am small and I don't know how to 
begin." 
"Doctors are kings in my country. Nurses are no good in 
their eyes. Here a nurse is in the highest profession." 
"I would like to make some suggestions in my own hospital,. 
But if I do, the other nurses may be jealous of me." 
The anticipated problem of post-return adjustment emerged late 
in the second semester, and although it was not included as an 
element which influenced achievement, several of the students 
were already preoccupied with its possible significance. 
Six students indicated that the democratic atmosphere and 
S6 
permissiveness which were characteristic of group discussions, 
made it possible for bettor understanding of the material 
being taught. They mentioned the freedom to ask quest:lons, and 
to express opinions, which are the usual I•ewards of well-
conducted class discussions. Advantages of this method, when 
compared to the lecture method were recognized. 
In the clinical area, teaching by working with the stu-
dent, rather than by observation of performance followed by 
... 
criticism, was selected as having important bearing upon 
learning achievement. Daily group conferences concerning 
patient care, which were held in the clinical area, were.con-
sidered helpful to adjustment and performance at the bedside. 
Two students would have preferred more lectures because 
they felt "uncomfortable" during group discussions in the class• 
room. Their inability to express themselves in English, and 
their past experiences with instructors accounted for this 
discomfort. One student stated: 
"I have never disagreed with an instructor. It is strange 
for me to hear students argue with their teachers." 
Another expressed her feelings about group projects which were 
orally presented in class: 
"Why do the students teach the class? The teacher knows 
more than they do." 
Work load in the academic area was mentioned as a hindering 
element in the learning situation by six students who des-
cribed a constant pressure to do " •••• more than (they) felt 
capable of doing". All six interviewees described this incap-
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ability in terms of one or more or the following: 1) slow 
rates of reading and writing in English, 2) a minimum of 
general and technical English vocabularies, and 3) lack of 
sufficient time in which to complete individual assignments. 
Theccncern of one student with this problem is indicated by 
her remark about written assignments: 
"I always did one more reading card than was assigned, 
and so, when I finished course, I had one 
card lett over." 
Another student stated: 
"Assignments were too heavy for the foreign students. 
A good student wants to do her best and if she can't do 
all of her assignments" she starts to worry and feel 
bashful and depressed.' 
High in the list of factors which students felt had 
hindered their achievement, were those related to recognition 
ot student goals and to cooperative program planning between 
instructor and learner. When preoccupation with the problem of 
language was reduced by concentrated and effective class-work 
in English, the stu<tents shifted their major attention to 
achievement of their own specific goals. However, ability to 
communicate these to the instructors, was delayed for most of 
the sample group, beyond the time of program planning for the 
second semester. One of the students stated that instructors 
should have requested her to write her personal goals during 
~ the first semester. This, she felt, would have urged crystal-
lization of needs and wants into specific aims, early enough to 
have been communicated to the instructors before planning for 
the second semester. The majority of the group felt that their 
personal goals were supplanted by instructor goals, some of 
which did not allow for individual differences in respect to 
both educational and professional preparation, or to future 
needs. Thus, learning during the second semester was mod1fied 
·by 1) anxiety about the decreasing amount of ti~e left in which 
_to realize desired goal achievement, and 2) disappointment and 
lack of interest in learning experiences, which were not related 
to special needs of the students. 
Several comments explain how the students felt: 
"I have suddenly learned that lack of planning with 
students is not good. This wilihelp me in the future when 
I. am teaching in my hospital." 
"The teacher should know what the student has had before 
·she came to the United States. If she needs basic 
nursing, how can she learn advanced nursing?" 
"Students should have courses because of need, not because 
they are foreign nuraes.fl 
"We are going home to teach. We were surprised when we 
learned that we had only two hours a week in methods of 
teaching." 
"I know I can never learn all there is to learn about 
nursing care; but the time was short, and I wanted to 
learn how to teach students." 
The interviewees emphasized that their cwn language problema. 
and the lack of fUll understanding of government aims by both 
student and teachers, were influential factors in the whole 
'area of program planning and recognition of student goals. One 
student remarked: 
"Although I didn't learn all I wanted to in relation to my 
o~ goals, I learned ways of teaching which I admire, 
through observation of my instructors. I want to use 
these methods at home." 
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"What could you do to help me learn what I especially 
wanted? You knew what my government wanted me to study, 
but I didn't know that my goals were different from the 
government goals." 
Three students placed little significance on specific goal 
achievement because, they stated, they had come to the United 
States to work very hard to improve their knowledge and 
abilities as much as possible, in all areas. They were willing 
also to have the program planned by the faculty, because of 
their concepts of the instructor role in the learning situation: 
"If' we can learn al~ the instructors tell us, we will be 
satisfied." 
They said, too, that: 
and: 
"We wanted to take back all we could about everything." 
"I tad one goal: to study and to learn all about nurses in 
America." 
In the final analysis, there were more negative factors 
(23) mentioned than positive (19); however, as one student very 
aptly stated: 
"I believe I may remember what annoyed me better than what 
was good, because I spent ao much time thinking abcu t it 1" 
Others felt that they were unable to identify all influential 
factors at the ti,;e of the interview, because they were not 
sure how much they had accomplished. In relation to this, 
students commented: 
"When I go back, I will find out what I've learned." 
"I tm not sure what I learned; maybe I know more than I 
think, maybe less. I guess I need more time to judge." 
Regardless of hindrances to achievement of personal goals, 
·-···~---···-···-~---- -- -~--·--· '-~-· ~- --·· n '·' -· • •••--•··- ••- -• _, M~--- ••"••-·-•• 
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" 
moat of the atudenta were able to aee va.lue 1n the total exper1..., 
ence ot atud7 in the United Statea. One student•• comment waa 
tJP1cal: 
"We learned man7 things; the people at home expected ue to. 
We know we must learn rao~·• and more all of the time, as 
teacher&, and I think th1a waa the most i:iportant facto!' 
1n our achievement." 
,.~~ ~ .. ·~·­
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CHAPTER V 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Summary of the Findings 
This study was undertaken 1) to identify factors which 
influenced the personal goal achievement of international 
students, and 2) to determine the degree of goal achievement 
as perceived by the students themselves. The sample group was 
composed of nine (9) graduate nurses from Formosa, Iraq, 
Paraguay, and Uruguay, who were enrolled in a special program 
ot study and clinical experience at Boston University School of 
Nursing for one school year. 
Research tools utilized for collection of data were 1) a 
questionnaire, constructed by the writer to determine score 
values of achievement in relation to direct patient care, 
administration and teaching, and 2) a focused interview with 
each participant. The data were systematized and reported by 
use of tables and quoted comments of the interviewees. 
Analysis of the factors which students identified as 
having influenced their goal achievement indicates that many 
are related to student-teacher interaction. Interpersonal 
relationships between student and instructor was rated high in 
the list of factors that encouraged learning. However, this 
was a relationship typified by the cordiality and supportive-
ness which one associates with a personal friendship. Two 
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significant characteristics of effective interaction in the 
classroom (recognition of student goals and cooperative student-
teacher planning which is guided by awareness of these goals), 
were not inherent in the relationships between these students 
and their instructors. 
The serious language problem, which persisted throughout 
most of the year, was recognized as one of the most influential 
factors in learning achievement, It governed and modified 
interpersonal relationships, understanding of classroom work, 
and social and academic adjustments demanded of the students. 
The range of scores which students gave themselves in 
relation to achievement was wide: 74 - 18 per cent. Since 
eight of the nine students are to return to their own countries 
as instructors, one might assume that goal achievement in areas 
related to teaching would be high. However, the data revealed 
the reverse to be true, Achievement in knowledge, skills, and 
appreciations related to teaching was given the lowest score 
by all but one of the aample group, 
The highest scores were given to the attainment of goals 
related to direct patient care, Yet, strangely enough, the 
greatest number of elements which students identified as 
having hindered goal accomplishment, emanated from the clinical 
area. One explanation of this seems to lie in the fact that 
students found little difficulty in establishing a relationship 
with patients. Another possibility is that familiarity with 
hospital situations, based upon past experience, made it possi-
---'" g,ltLf_~ )l,tp.~--~·-"-'-1!.2"",r-~o.h."~~1!!-r __ owp. goals in spite of the 
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stated absence of goal recognition and cooperative program 
planning on the part of instructors, head nurses, and starr 
~ nUl'lea. 
Conclusions 
On the basis of findings in this studJ, the following 
conclusions seem justifiable: 
1. The sample group was disappointed in achievement of 
thoae goals which were related to specific areas of interest. 
Since the majoritJ ot students expect to be instructors upon 
retum to their native countries, most or their goals were 
related to teaching. However, examination o1~ goal achievement 
scores which resulted from self-evaluation, indicates that the 
students realized the lowest degree ot achievement in this 
particular area. 
2. A low degree ot English proficiency, such as was 
characteristic of the participant. in this atud7, greatly 
increased educational strain on the students. It also reduced 
their chances of sat1ataoto1'7 goal achievement, and, in some 
1natanoea, served to isolate them trom supportive contacts on 
both personal and academic levels. 
3. Interpersonal relationships had considerable influence 
on goal achievement in both academic and clinical areas. In 
~ the clinloal field, the students described their relationships 
with patients aa having been exoellentJ correspondingly, they 
gave the highest acore ot achievement to those goals which 
were related to direct patient care. Other oor.relat!ona in 
respect to student-instructor, student-head nurse _interaction 
were also indicated by the data. 
4. Recognition of student goals by the teacher and cooper• 
ative planning, are primary requirements for an effective pro-
gram, and for realization of achievement on the part of the 
student. Poor competency in English prevented these students 
from participating in program planning and limited their 
abilit7 to adequately conmunicate personal goals to the 
tacultJ until after learning experiences had been selected and 
arranged. Interview data clearly disclose that the sample 
group, as a whole, recognized the limitations imposed on goal 
achievement by the lack of participatory program pla11ning. 
6. Involvement as students in new methods of teaching 
can produce a degree of achievement of goals related to 
teaching skills. Several members of the group mentioned that 
although. there had been no opportunitJ for practice teachlng, 
they had learned a great deal from observation of their instruc• 
tors, and from participation in group work, panel discussions, 
and other methods which were new to them. 
Recommendations 
The following recommendations which have evolved from the 
findings in this study are presented as possible starting 
points for further discussion and more particular research, 
and as suggestions to the appropriate persons who will be 
planning future programs for foreign students. 
1. Foreign students should be required to demonstrate 
acceptable proficiency in English before admission to the 
~ university program. 
2. There is a need for mutual clarification, coordina-
tion, and communication ot'the goals for study in the United 
States which are held by the United States government, the 
cooperating government, and the student. These goals should 
be clearly understood and accepted by all, if the university 
is to conduct a program for foreign students. Should these 
goals vary to such sn extent that they cannot be aligned with 
tradition• motives of the university, the wiser course would 
be to channel the students into other programs. 
3. The planning of learning experiences should attempt 
to L~vol•T~t the students themselves. Within the same limits, 
the foreign student should have the opportunity that is allowed 
American students to request specific experiences and to suggest 
modification of the planned program because of her own goals. 
4. Conferences between the foreign student and her aca-
demic counselor should be held in advance of registration, to 
allow for the early establishment of effective student-teacher 
relationships and to provide opportunity for clarification of 
university and student goals. 
5. The staff in clinical fields should be well oriented 
to the objectives of the foreign student program, to individual 
student goals, and to the professional status of the students. 
6. Orientation programs related to clinical areas should 
-- - --···-·~- -- . ---·· 
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be .flexible and structured to m~.'et atudent needs. 'l,hey should 
be appropriate to specific learning experiences at the time the 
student begins to perform in the area. 
7. It is suggested that a couNe in Human Relations which 
will give insight into effective methods or change and an 
increased amount of group work should be included in the 
foreign student program. Both the post-return adjustment 
period and the student's future efforts to transfer and apply 
new skills and attitudes should be less difficult because of 
these sources or support. 
• 
e. ThGre is a need for a realistic app~isal of the 
effect or an American education on the foreign student artor 
ahe returns home. Such a atud7 would have 1mpltcatlons related 
to admission policies, program content and pre-departure prepa-
ra,ion. 
9. If foreign students are to participate in university 
progr-ams, the7 should have a comparable educational background 
that is required or all universitJ students. 
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QUESTIONNAIRE Name: 
RELATED TO -------
GOAL ACHIEVEMENTS 
In area of 
Goals Direct Patient care Indirect .t'at1ent care 
E G 
Knowledge 
(facts) 
Skills and 
Abilities 
Appreciations f 
and 
Attitudes l 
Code: E - excellent 
G .. good 
F - fair 
N - none 
F 
A!ministration Teachln~ 
•• E G F lf E G F 
' 
' 
., ___ ·---- --- -----
---·--· ~----·---------·--- --·----
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PERSONAL DATA 
Student: 
-------
Country: ____________ __ 
Age: __ _ 
I. Check the education and number or rears as indicated: 
Number or 7ears in school berore entering 
school ot nursing , __ _ 
Number ot rears in school or nursing 
---
Number ot 7eara in college (or un1verait7) ____ _ 
Other (Describe, and tell number of 7ears) 
II. What professional experience have rou had, and in what 
clinical areas? 
Position 
start nurse 
Head nurse 
Supervisor 
Instructor 
No. rra. in 
position 
Other (describe) 
Subjects taught: 
Clinical area 
III. What is the title of the position to which 7ou expect to 
return in your own hospital? In what 
clinical area? fa th!a the same 
position you bad before coming to the u.s.? Yea No · 
Title or former position In whit 
clin1 cal area? 
-----------------
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